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produce or use:



6- Reaching
a variety of sentence lengths of varying linguistic complexity in extended oral 



peers



5- Bridging



specialized or technical language of the content areas
a variety of sentence lengths of varying linguistic complexity in extended oral 
or written discourse, including stories, essays or reports
oral or written language approaching comparability to that of English-



4- Expanding



a variety of sentence lengths of varying linguistic complexity in oral discourse 
or multiple, related sentences or paragraphs
oral or written language with minimal phonological, syntactic or semantic 
errors that do not impede the overall meaning of the communication when 
presented with oral or written connected discourse with sensory, graphic or 
interactive support



3- Developing



expanded sentences in oral interaction or written paragraphs 
oral or written language with phonological, syntactic or semantic errors that 
may impede the communication, but retain much of its meaning, when 
presented with oral or written, narrative or expository descriptions with 
sensory, graphic or interactive support



2- Beginning



general language related to the content areas
phrases or short sentences 
oral or written language with phonological, syntactic, or semantic errors that 
often impede the meaning of the communication when presented with one- to 
multiple-step commands, directions, questions, or a series of statements with 
sensory, graphic or interactive support



1- Entering



pictorial or graphic representation of the language of the content areas
words, phrases or chunks of language when presented with one-step 
commands, directions, WH-, choice or yes/no questions, or statements with 
sensory, graphic or interactive support
oral language with phonological, syntactic, or semantic errors that often impede 
meaning when presented with basic oral commands, direct questions, or simple 
statements with sensory, graphic or interactive support



WIDA Performance Definitions












启明星教学模式
	水平 A

1-2年级WIDA水平 1-2
3-5年级WIDA水平1-3
	水平 B

1-2年级WIDA水平 3-4.5
3-5年级WIDA水平4-5
	水平 C

1-2年级WIDA水平 >4.5
3-5年级WIDA水平>5 

	AELs 第1级学生相当于刚刚踏入学术英语学习历程。

AELs 第2级学生已开始使用学术英语，灵活运用学术领域中的通用术语，组词组、造短句。


	AELs 第3级学生能够熟练使用学术英语，灵活运用学术领域中的通用术语和某些专用术语，在进行口语交际或书写文章段落时，能够做到遣词造句无障碍。

AELs 第4级学生能够更加熟练地使用学术英语，灵活运用学术领域中的专用术语和某些技术性术语，在口头演说或书写相关句子或段落时，能够根据语言的复杂程度适当调整句子长度。


	AELs 第5级学生能够超越或达到学术英语专业水平，灵活运用学术领域中的专业化或技术性术语，在进行复杂的口头演说或书面创作（比如编故事、写论文或写报告）时，能够根据语言的复杂程度适当调整句子长度。




	水平 A-服务
	水平 B-服务
	水平 C-服务

	针对语言习得及学术词汇构建，定期开展与课堂教学内容同步的班外教学活动。

	针对学生在课堂上学起来有困难的学术语言和文本结构，根据需要开展班外教学活动；

	根据需要开展直接教学。


	为了帮助这些学生，启明星LEAP课程任课老师和主班老师通力协作，推出以下教学活动：
· 为实现支架式课堂教学目标，开展班内小组授课，内容有：
· 采用相似的内容、主题和词汇，成立分级式阅读小组，以此作为主流教学方式；
· 运用WIDA Can-Do Descriptors 及语言支持，开展与课堂教学内容同步的支架式教学活动。
· 合作教学：

· 预教词汇；
· 通过将语言、可视教具、手势、实观教具和动作进行分级，确保所有学生都能吸收教学内容；
· 示范学术语言策略；

	为了帮助这些学生，启明星LEAP项目任课老师和主班老师通力协作，推出以下教学活动：

· 预教词汇；
· 示范学术语言策略；

· 与学生进行简短会面，以助其完成自我评估并设定学业目标；



各个WIDA水平的定义
在特定的英语语言能力水平时，英语语言学习者会处理、理解、创作、使用：

	6
达标级
	· 专门或者专术语言，反应年级水平的学科内容
· 在特定年级的加长口语或者书面语篇中，处理、理解、创作、使用各种不同长度的句子，包含不同的语言难度
· 用英语进行口语或者书面沟通，可以跟英语熟练的同伴相媲美


	5 
提高级
	· 学科专用或专术语言
· 在加长的口语或书面语篇中，包括故事、散文或者报告，处理、理解、创作、使用各种不同长度的句子，包含不同的语言难度
· 当给出年级水平的材料时，口语或者书面语言接近英语熟练的同伴的水平


	4
扩展级
	· 学科的具体语言和一些专术语言
· 在口语、复句、相关句、或段落中，处理、理解、创作、使用各种不同长度的句子，包含不同的语言难度
· 当给出口语或者书面的相关语篇，并提供感官、图象或者互动的辅助时，口语或者书面语言中有很少的语音错误、句法错误或者不妨碍沟通整体意思的语义错误


	3
进阶级
	· 学科的一般性语言和一些具体的语言
· 在口语交际或者书面段落中的扩展句
· 当给出口语或者书面的记叙文或者说明文，并提供感官、图象或者互动的辅助时，口语或者书面语言中带有语音错误、句法错误或者可能妨碍沟通的语义错误，但是保留了大部分的意思

	2
初级
	· 和学科相关的一般性语言
· 词组或者短句
· 当给出单步骤或者多步骤的要求、指令、问句、或者一串语句，并提供感官、图象或者互动的辅助时，口语或者书面语言中带有语音错误、句法错误或经常妨碍意思传达的语义错误 


	1-进入
	· 使用图片或表格来代表语言
· 当给出单步骤的要求、指令、WH-问句、选择、是或否的问题，提供感官、图象或者互动的辅助时，给出单词，短语或短句
· 当给出单步骤或者多步骤的要求、指令、问句、或者简单陈述感觉句子，并提供感官、图象或者互动的辅助时，口语或者书面语言中带有语音错误、句法错误或经常妨碍意思传达的语义错误 



Daystar Service Model

	Tier A
Grades 1-2 WIDA level 1-2

Grades 3-5 WIDA level 1-3
	Tier B
Grades 1-2 WIDA level 3-4.5
Grades 3-5 WIDA level 4-5
	Tier C
Grades 1-2 WIDA level > 4.5
Grades 3-5 WIDA level > 5

	Students who are level one AELs are just entering the academic English process.  

Students who are level two AELs are beginning to use academic English, are using general language related to scholastic content areas, and are creating phrases or short sentences.
	Students who are level three AELs are developing proficiency in academic English and are using general and some specific language of the scholastic content areas and creating expanded sentences in oral interaction or written paragraphs.  

Students who are level four AELs are expanding proficiency in academic English and are using specific and some technical language of the content areas and creating a variety of sentence lengths of varying linguistic complexity in oral discourse or multiple, related sentences, or paragraphs.


	Students who are level five AELs are bridging or approaching grade-level proficiency in academic English and are using specialized or technical language aligned to a particular discipline, and are creating a variety of sentence lengths of varying linguistic complexity in extended oral or written discourse, including stories, essays, or reports.




	Tier A—Service
	Tier B—Service 
	Tier C—Service

	Students will receive regular pull-out services to focus on language acquisition and building of academic vocabulary that aligns with content instruction in the classroom. 

	Students will receive pull-out services on an as-needed basis to focus on academic language and text structures with which students are struggling in the classroom.
	Students will receive direct instruction in an as needed basis.


	To support these students, Daystar LEAP teachers and homeroom teachers are collaborating to deliver the following:
· In-class group mini-lessons to scaffold learning objectives within the classroom, including:

· Leveled reading groups using similar content, themes and vocabulary as mainstream instruction

· Scaffolded learning activities that align with classroom instruction using WIDA Can-Do Descriptors and language supports

· Co-teaching:

· Pre-teaching vocabulary

· Ensuring accessibility of content for all students through the use of graded language, visuals, hand signals, and movement

· Modeling academic language strategies

	To support these students, Daystar LEAP teachers and homeroom teachers are collaborating to deliver the following:
· Pre-teaching vocabulary

· Modeling academic language strategies

· Mini-conferencing with students to help students self-assess and set academic goals
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